| ] t ‘ . ;;.

.
S

; DOCUMENT RESUME

ED 221 442 . SO 014 277
AUTHOR - Clark, Linda L. ' ,

TITLE The Education of French Schoolgirls: Pedagogical

Prescriptions and Social and Etonomic Realities
during the Third Republic. Working Paper.

INSTITUTION Radcliffe Coll., Cambridge, MA. Mary Ingraham Bunting
: Inst.

( SPONS AGENCY Natianal Inst: of Education (ED), Washington, DC.
PUB DATE 80 . . '
GRANT NIE-G-78-0236 . ‘
NOTE . 22p. ' - .
EDRS PRICE " MF01/PCO1 Plus Postage. < :
DESCRIPTORS Catholic Schools; Comparative Education; *Content

Analys1s* Educational Histotfy; Educational Mobility;
Educational Practices; Elementary Education;
*Females; Males; Pub11c Schools: *Sex Role; Social
Attitudes; Social Mobrility; *Textbook Content;
. Textbook Research .
IDENTIFIERS *France °

ABSTRACT v / g : ‘

A survey of textbooks used in French elementary
schools during the Third Republic illustrates that period's attitudes
toward female roles, social class, and religious differences. A
sample of 126 pub11c school books and 43 Catholic textbooks reveals
that young students were preseited the ideal of 'a woman content to
remain inside an orderly household, devoting herself to husband and
children. A wife contributed to the social order by keeping her
husband happy at home, spending his money wisely, and reminding him,
if he was so inclined, that work strikes were harmful to the family.
Cathelic texts rejected the. poss1b111ty of divorce which the republic
reintroduced in 1884. Both public and Catholic reading texts
presented stories about heroes and heroines with whom, young people
could identify. Girls received messages of social 1mmob111ty and were .

‘ warned against trying to improve their status through marrying. Both
sexes were taught the desirability of a stable society free from
class warfare. The reasons for the emphasis on domestic duties for~
women lie in the realities of the republic: the rate of
industrialization was less rapid than in other countries; working
class unrest and militancy existed; and the low birth rate greatly

disturbed political leaders: (KC)
~ ' 2

khkkkhkhkhkhkkkkkkkkkkdkhkkhkhkkkkkhkhkkhkkkkhkhkkkkkkkkkkkkkhkkkkkkkhkkkhkkkkhkhhkkkkkk

* Reproduct1ons supplied by EDRS are the best that can be made *

* from the original document. ‘ > . *
hkkkdkkhkhkhkkhkhkkhkhkkkkhhkhkhkkkkkhkhkkkkhkhkkhkkkkhhkhkkkhhkhhhdhkkhkhkhkhhkkhkhhkkkkkkXkkkk




rd
QY t
Al US DEPARTMENT OF EDUCATION
. = NATIONAL INSTITUTE OF EDUCATION =
EDULATIONAL RESOURCES INFORMATION
'd- , CENTER 1ERIC)
‘,_{ 3 ! Thes  $rument hys been  reproduced 3s
. BUNTING INSTITUTE WORKINC PAPER (6 eived froc e petson Qf 0rganizaton
N X”hwu'” I ~
. Miner s hdege > ier Peet made to improve 8
N s Feur fun it uan ty
D ® Pontynf e i nnny stated i this docu
‘ 1 , ment do ot re s ssanty o pre sent otfical NIE
LrsOn or POy
L4
T “PERMISSION TO REPRODUCE THIS
A MATERIAL HAS BEEN GRANTED BY
. S - Lindec M Bkins
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."
» L3
: The Education of French Schoolgirls: '
- Pedagegical Prescriptions and Social
and Economic Realities During the
' Third Republic c.
- /
2 £l
¢ ’ i RN ’
, ; Linda L. Clark
¥
A
/ .
’ i
/
' The Mary Ingraham Bunting Institute
of Radcliffe College:
~N 3 James Street ,
. N Cambridge, Massachusetts 02138
N
. b R , |
; \\3\ £ . |
|
|
|
. - » .
X (® 1980 The Mary Ingraham Buhting Institute ' p
Q ; -
]:MC of Radcliffe College .

Aruitoxt provided by Eic:
.
.

N




"Woman is the guardian of the foyer. Her place'is at home, in the house

of her parents or husband. . . ; it is for the foyer that she must reserve all
her grace and good humor. . . . A woman who does not love her home, who has no
taste for household duties. . . cannot remain a virtuous woman for long.'" Such

[N

were the instructions about the domestie mission of women which Madame Hehry
Gréville offered to French schoolgirls in one of the most widely used text-
books for moral and civic education in girls' public primary schools during
the late nineteenth century.l Gre;ille's teaching conformed to the wishes of
the Ministry of Public Instruction which ordered that primary schools should
prepare boys to become workers and soldiers and initiate girls in the "care

of the household and ouvrages de femmes."

The statements by the M1n1stry 'and Grev1lle 1nd1cate'that some aspects of
primary schooling for girls would differ from that for boys during the Third
Republic. It is therefore necessary to modify a gQZ@rallzatlon about the
identity of boys' and girls' elementary schooling which the French historian

Antoine Prost makes in his standard Histoire de l'enseignement en France.

‘Prost states that the differences betwken the education of girls and boys
evident on the secondary school level before World War I do not apply to the
prlmary schools. Whereas the state secondary schools for girls sought to
familiarize the future ladies of the republican bourgeoisie with domestic
virtues and social graces as well as general culture,’the'primary schools,
says Prost, served the '"children of the people" and aimed to prepare both
sexes for a lifetime of hard work.3 In fact,‘the pedagogical literature of

the Third Republic reveals some noticable dissimilarities in the presentation

of male ahd female roles. This paper\will outline these diﬁferehges, explain

what the depiction of the feminihe mission reveals about the political and

social preoccupations of leeders of the Third Republic, and consider whether,

this depiction was a realistic view of the life most g1rli would lead once \\
they left the primary school.

The Third Republic, born in September 1870 as a result of the French loss
of the battle of Sedan to Prussia, inherited a school system shaped by earlier
regimes, most notably the July Monarchy and Second Empire. During the 1880s
reform legislation modified certaih aspects of this educational legacy but by
no means eliminated some of its most salient features. To’an American two
traditions in the public school system of France prior to World War II and

even beyond are¢/ striking: the segregation of the sexes and the separation

.
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' of social classes. The educational ré%orms of 1881-1882 made public primary
séhooling free and secular aﬁd requirtd échool attendance of all children
aged six to thirteen. These reforms, called the Ferry Laws because of the
.role of prghier and minister of education Jules Ferry in their design and
passage, had two general purposes: (1) to'insure mass literacy so that
citizens would he better a@le to }unction in an industrializing society and
(2) to help shore‘hp the new republican regindyhﬁch had replaced the Second

- Empire of Napoleon IIf. Republican leaders wanted future generations to-be~

the authoritarianism fos-

imbued with democratic principles rather than wit
- tered by earlier governments. Secularization was {an important aspect of the
' republican design, for at the start of the Third R publici‘he Catholic Church
was strongly idéntified with monarchical and conserWative positions. Secular-
ization led to the removal of re}igion ?rom the curriculum prescribed for
public schools and also eliminated the right to teach in public schools

previously enjoyed by the clergy. !

.

In the realm of girls' edu&ation the Third Republic sought in three ways
tolmake up for decades of past neglect. Although the great majority_of French
girls had obrainézasome échooling prior .to the Ferry Laws, female illiteracy

rates in 1880’6qre 25%, as compared to 16% for men.4 . The Second Empire had
/manda;ed‘in §50 that separate primary schools for éirls be p%ovided by
, communes with a.populatio | of 800 (and in 1867, 500), but‘many towns had not
compliéﬁ with the regulanén and gPVernﬁéntél enforcement of it had bee? lax.
Moreover, the Church had been the predominant influence in girls' education
in.public as well as private schools. Whereas teaching brothers had to
ptesent the professional credential of a brevet to obtain such teaching ,
positions, nuns'had to show only a lett%r of obedience from a reliéidus superior.
Thgs there'was'a likelihood ?f nuns being less inteéllectually prepared to teach~
1 than their male counterparts. When the Second. Empire ended, far more nuns
thdn male clerigs held posts in the public schools. 1In 1866‘532 of girls ‘in
public priqary schools -had religiqu Eeachers; only 197 of pu 'icuschool boys
., experienced such instruction.6 To‘feduce the Church'é'infLﬁzite on waemen and -
turn-them away from the monarchist\pblitics SOCiéted with the post-1815
alliance of Thrpne and Altar, Ferry and hisj}QSAGiates.decidéd'to,make " -
secularized public schools.availablé for all girls whose parents desired them.
Republicans continued the 1867 regulation célling for separaté girls' schools
in towns of 500 or more and also stipulated that "hixeq”“or coeducational
schools in smaller towns be staffed by womén teachers. Like their Ca?hoiiq

counterparts, most republican educators believed that separétin@ the sexes -
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was preferable to the American practice of coeducation because they regarded
,\

the nature and destiny of females as diffetent from that of males.8 The goal
of additional public prlmary schools for glnls’nece551tated a second pollcy
the training of a new corps of lay female teachers. Thus in 1879 the republlcan
majority had passed a law requiring all departmerts to provﬁde normal schools for
women as well as men. Subseduently 64 new normal schools for women and 6 for men
opened, the numerical dispdrity beipg clear testimony to the State's prior neglect
of girls' education and the Church's preddminance.9 The third major aspect of ed-
ucational reform affecting girls was the launching of a.state system of secondary
schools for girls, an effort which would be far more successful than Victor Duruy's
endeavor of the late 1860s which had been severely hampered by Church opposition.10
The secondary schools and normal schools of course became vitally important
for enabling women to enter various professidns,ll but they are not the subject

of this paper. The pedagogical materials examined heré were éeliberately chosen

-~

from the literature available for primary schools rather than secondary schools
because only a small minority of either girls or boys attended the latter d;rlng
the Third Republic. 12 Both republlcan and Catholic educators V1ewed the primary
school as*a place for instructing the children of "le peuple who were not
presumed to need the same extensive grounding in general culture as the children
of the bourgeoisie. Indeed the latter often avoided rubbing shoulders witg/
wotking class youngsters by Attending either private schools catering to a
social elite or the special non-free elementary classes attached to public

? secondary schools for girls and boys. The separation of socfal classes in the
public school system was to be attacked by educational reformers after World
War 1 and) with more success, after Wogld War II.13 During t%e‘Third Republic
the ex1stence af two social tiers'within the state school system 1nev1tably
affected the way in which republican educators presented the subject of soc1al

mobility to girls as well as boys.

¢

-

Textbooks are a valuable source for determining the wa} in which sex

and class differences weére delineated for children. Admittedly textbooks provide
‘clues to only one dimension of the school experience and cannot tell us all weh

might like to know about a teacher's interactlons with students, a sehool s

relationshio to a communitv. or a student s absorpotion of the schoz?/s offerings:

But school manuals do tell us what educators belleyed ought to exist, .

even if the images did not always mirror.reality. From a sample of 126

public school books and 43 Catholic schoolbooks14 I have selected for

discussion some texts which well illustrate not only depictions of female
' {
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personalities'and roles but also presentations of rural and urban settings,

social class differences, and religious differences. Textbooks written espec-
ially foﬁ girls have also been compared to books ;nteqded for boys or for a
coeducational audlence

A Toﬁg late twentieth century reader the French pedagogues' delineatiom

of dlggﬁrencgﬁ,between men and women is, striking. The differences begin*®ith
persoé&lity traits and extend to roles in the family and society. Of course
the Tymrd Republic was not unique in its presentatLOn of\separate male and
fema%g spheres. Students of women's history Ci:POt help but be impressed by
the gontinuities from century to century and country to country in many '
disééurses on differences between men and wo;eh. During the Third Republic

PR Pl P
they"seventeenth century Abbe Fenelon, author of a famoys treatise on the

education of girls, was still a favorite among the first generation of repub-

lrgan educators as well as among Catholics.
; Madame Gréville's manual of moral instruction for girls, cited earli
was a particularly important collection of statements about woman s duti
Aﬁproved for. use 1n more than ninety per cent of French departments by Y
tﬁe book went through dt least twenty-nine editions and was still on most
depantmental lists of acceptable public school texts in 1909. 16 Grev111e
prgsented the ideal of a ‘woman content to stay fhs1de an orderly qusehold
nd devote herself to husband and children. This woman was constantly ‘busy
and prized order and cleanllness She was algo gggge,‘patient, modest,
charitable, .and reserved She performed her duties consc1ent10?sly a;d bore
11fe s disappointments with aqﬁattltude of Joyous res1gndt16n'ﬂ If a woman
was deficient in any of these traits or guilty of behavioral vices, then
hgr faults were more serious than those of men because, intoned the author,'

the woman must set a moral example for her family. In the relationship with

s
_her husband Greville's woman knew her place and exerted influence on him

subtly and gently. If the husband was frequently absent from hbme, it was
his wife's fault. Eleven-to-thirteen-year-old readers were also reminded that
article 213 of the Civil Co&e required women to gsey their spouses in return
for receiving protection and financial support. .

Greville and other educators expected women to serve society at large as
they watched over their own families. A wife could contribute to the main-
tenance of social order by making her spouse happy at home and thus keeping K

him away from the cabaret, by spending his earnings wisely and saving as much

“as possibley and by remindiné him, should he be tempted to go on strike, that

such action was likely te harm the family and was less desirable for society

oA 6
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than peaceful discussion of differences b%tween employer and employee. The
patriotic duties of- Gréville's women also included persuading sons and husbands
to fight in wartime and learning about thekworkings of government so that,
despite their lack of a vote, they could discuss politics with spouses. However,
if disputes arose'over political issues, it was the wife's duty to stop the
argument by keeping silent, the preserv;tion of family harmony being her
rFsponsibility. |

Most of Gréville's behavioral do's and don'ts also appeared in other
republican girls' books and in texts for Catholic schools. Anne-Louise

Masson's Manuel de morale et d'instrugtion civigue, ‘a Cdtholic equivalent of

‘Gréville's text, established the same dichotomy between woman's ,interior role
and man's exterior one. In family life the father represented ;uthbrity, force,
and work; it was natural.for him to command and for others to obey without
question. By contrast, the mother exhibited ﬁaiblesse rather tHEH force and
tendresse rather than the imposing voice. More intuitive tpan the male, °‘the
_female lacked the ability to reflect and remain calm. Masgon's ideal woman was
like a clock which %ave time only when one needed it. Becduse women were -
destined for a hidden interior life, Masson reasoned that the suffragettes'
campaign was a ridiculous‘effort to usurp something which naturally belonged
only to men. Men make laws, women make customs, she pontificated.18 Although
a few republican texts of the‘preTWorld War I era had also criticized women
agitating for the vote,19 most had simply remained silent on the subject, as
had many>€atholic ones. Indeed, ‘the position of gvoid;ng rather than mirroring
controversy is what one would expect of textbook writers on most heated issues
of the day.
‘Where Catholic Books for éirls differed mostenoticeably from republican

oﬂ!eriﬁgs was not in the presentation of women's roles but rather on the

topics of religion and divorce. Catholic mothers prayed at t@e start of the
day, taught their children to do the same, and accompanied them to church.
Parental responsibility for sending offspring to Catholic schools was also
mentioned in texts.21 By contrast, republican books before 1900 treéted

the prescribed subject of "duties to Ged" in a vague deistic fashion and,

in the wake of the exacerbation of republican anticlericalism following the
Dreyfus Affair, often eliminated ;eferences to God, religion, and churches al-
together.22 As was consistent with Chﬁrch teaching, Catholic texts rejected the
possibility of divorce23 which the Republic had reintroduced in 1884. The
unacceptability of divorce for believing Catholics helps explain why Catholic

authors sometimes made prescripbiohs for female submission more rigid than did

v
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\ their republican counterparts. While both Cathoyic and republican writers held ; ,

up the ideal of men and women cooperating in a happy, orderly household, Catholic
girls also learned that if their husbands mistreated them,.they must patiently

accept suffering because this was the lot of N@rtals. One‘Catholié home )
economics text published in 1938 by a female author even stated that wife-
bepting‘was probably caused by a woman's bad housekeeping.24 None‘of the

Catholic texts examined depicted a woman who took her children and fled from a

brutal, alcoholic husband, as was the case in Marie Robert Halt's Droit chemin

(1902) for public school girls.25 ",

L While manuals of moral instruction presented explicit statemehts about

a range of a@cceptable and forbidden thoughté and deeds for women, reading texts
offered stories about heroes and heroines with whom young boys and girls couid o
identify' To illustrate the varlety of social settings in which avallable .
fictional role models for girls funecaoned I have selected six readers Four
were first published before World War I and showed heroines ihﬂqrh n, rural,
Catholic, working class, and middle class settings. Two from 1934 »and 1940
provide an opportunity to ask whether any significant changes in seEools
‘messages for girls had occurred by the last decade of the Third Republlc

Madame L. C. Desmalsons s Tu seras ouvriere was the one offering for girlse

in a series of readers designed to orient children to future roles su®l’as &

26

artisan, farmer, merchant,.citizen, and soldier. The heroine of thisystory,
published in 1892, did something which women rarely did in schoolbooks: 'she »
not only survived but also prospered in the world of work. Through dilié@;t
,performance of assigned tasks and help from benevolent employers, Jeenne, a .
seamstress, rose from reral poverty to urban comfort. Commencing work aftery ’
leaving the primary school, this metherless girl left a backward area of sou%h-
western France near Poitiers, moved to Paris, eventualfy became the head of one ..
of the largest dressmaking establishpénts in the capital, and married ag Cg
agreeable and honest merchant. BecaK:e work in the textile and garment inaugtry 3‘
. was the most important non-agricultural vocational possibility for French
girls at the turn of the centu_ry,27 Desmaisons's choice of an,occupation for
her heroine was not unrealistic. But Jeanne's success story was unusualy and
her deviation from the norm was pointedly noted in the preface by Jules Simon,
a conservative republican politician and onetime minister of education.
Spelling.out the message of social immobility and modest expecrations gen-*
erally proffered to children of the people, Simon cautioned gi¥ls that they,
i shpuld not expect to enjoy Jeanne's success because the odds were '"one hundred
to one that tu seras ouvriere." He also warned againSt trying to im?rove one's

\_ 3
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status through marriage because the woman would suffer from ignorance of another
class's style of life, never win acceptance from hér husband's friends, and run
the risk of losing his love ds he perceived her unsuitability in his social

2 .
m111eu. . SN - .

. More typ1cal of republican depictions of female lives was the story of °
Suzette, Marie Robert®™Halt's heroine. in three volumes which followed,a rural
girl from age seven to middle age. ﬁhe‘daughter of a hardworking and modegtly
successfui farmer, Suzette learned early that the education of girls was

intended primarily to prepare theq to be good wives and mothers. At the age

of sevén she already wrote dutlfully on her slate that she went to school to

ot unusual in the world.of SChoolbj?ks where heroes and her01nes were often
ggrced by parental deaths to behave ‘at a young @ge like serious and responsible
+adults. Indeed, the most popular textbook of the Third Republic, Bruno's Tour

de la Fﬁk’ce par deux enfants wh1ch soldgeight million copies, was the remark-

able tale of the wanderlngs and survival of jtwo 1ngéh10us:az¢e orphans. 1In
Suzette's case th death of her mother plunged her father into despair, and
poth farm and househ% suffepred from‘neglect for tWo years. This crisis made
Suzett&, the only girl among four siblings, realize that she must act to save
the family. Witifpher teacher's aid she assumed responsibility for domestic !
chores, and at this point readers learned how Suzette cleaned house and drew
up a househdid budget. Suzette's transformation into_' ménagEre lifted the
spir£t§,of all around her and prompted the males to wgkk hard to save 'the' farm
from ruin._ At the end of theﬁtﬂird‘Suzette volume, by which time Suzette had

married a farmer and become the mother of three children, her fat id

tribute to all her domestic accomplishments: "Without a woman's providence,
intelligence, and busy hands. . . , there is no household which can live and

. 2 : Yy
prosper." ? .

Suzette had a Cdtholic counterpart in the person of Elisabeth, aAcreation
of Edmée de Kereven. First published in 1909, the three volumes of the
Elisabeth series had each sold more than 100,000 copies by _1920.30 Unlike
most heroines in republican texts, Elisabeth came form a middle class ﬁome,
albeit a modest one. Hev’father was the manager of a paper factory in a smell
town in, Champagne. On a trip to Paris Elisabeth did visit a professional
gchool 5kere adolescent girls learned various trades and office work, but the
position of her family made it unlikely that she would ever become one of the

working women who made up about 37% of the French "active" population between

the 1890s aqd Wofld War II.31 Like Suzette, Elisabeth was plunged into full-

'9

learn to run a household later. When Suzette was ten her mother died, an event >
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time domesticity at age eleyen when her mothe died. Elisabeth'a homemaking

skills comffrted her brother and father, especially when the latter had to go .
through the travail of\gkandlirg a strike at his factory The strike accurately

mirrored the mounting labor unrest in pre-World War I France, .but the author's
sympathies were clearly withethe employer, not the workers, whom she depicted
as troublemakers or misinformed men who galned nothing from their foolish act.
The third Elisabeth volume ended with a scene which. signified not~ only .
Elisabeth’ sifrrtval at maturlty but also the endurlng importance of Catholic
values and the re- establlshment of,soc¥al hario 9 At age twenty-one Elisabeth
married in cﬁﬁrch (a marriage setting never seen in republican texts), and,the
factory workers camé to wish her wellz . .

., A regubllcan girls' .text which dramatized the same message that hour—

"geoisie and working class could ceexist harmonlously was Alice Dereims's

Jeanne et Madeleipe, Adopted in a 51gn1f}cant number of departments for

classroom use by 1909, this reader was for girls in both the regular primary
schools and in the‘elementary classes of the lycées. The book was set in

a suburb of a provincial industrial city on a street where, in the midst of

s

"many new _and large houses, there was still one woeker's small'dwellingf As

ened, twelve-year-old Madeleine was on her way to class at the

the story ‘

lycee, follo
taste for lett

d by hermaid whose presence indicated the bourgeoisiels dis-

young girls walk alone 1n the presuhably dangerous world- - |
outside the famil home. Across the street walked twelve-year-old Jeanne, )
not protected by a maid and in charge of her two younger brothers as\they i

) all headed toward ‘the regular primary school. At first sight the two girls p -
disliked each other, Jeanne assumlng that Madelelne felt superior to her poor
neighbors. But the point of the story was “that fr1endsh1p was p0551b1e between b
*the daughters of a factory owner and a factory worker. Madeleine'}  mother,
Madame Renaud, took an interest in Jeanne s family and began oaylng Jeanne
for runniné daily errands. Madame‘Renaud s action’ conformed to the (

" charitable model preferred by the~republican bourgeoisie: one helped thg -
poor by giving money not as a handout but in payment for work. Her interest in T
Jeanne also brought the .two girls together. Madeleine learned that workers.

were clean, honest, and hardworking and also realized that her own privileged

position was no excuse for idleness. Ashamed at being unable to care for her
. A

own room as Jeanne could, Madeleine leatned to clean. In turn, the
aesthetic\sen51bilfries of Jeanne were improved. Madeleine gave her a pretty
Mediterranean scene to replace ugly pictures on her wall and also lent books

so that she could read something other than trashy stories in a popular news-

-
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, paper. On a visit with Madéleine to the Renauds factory, Jeanhe listened as N
Monsieur Renaud explained that because a worker dpent the greater part of the ’
day at his job, his wife must proqed "an agreeable interior, a foyer where he
likes to rest during his leisure." Jeanne knew that his words wete meant for
‘her. At the end of the story, as the two girls continued on their separate
educational patnf;;}hey discussed the importance for France of solidarity among :
all citizens.32 ‘Thus this book, like Elisabeth, taught that women as well as
men must’unQerstand the desirapility of a stable society free from class warfare
. and do their bit to maintain it.' v ' ‘
/ﬁ e During the interwar period certain changes occurred in primary school
readidg texts. Many pedagogues dlscarded the reader emphasizing a central
figure and instead offered gollections of excerpts from great writers of the
past and present.33 Few new readers especially for girls appeared, a change
from publishers' and educators' taste for this genre between the 1880s “and 1914.34

The romans scolaires which remained on the té&tbook market tended to tell the * A

joint ‘'story of brothers and sisters. However, the disappearance of many
readers especially for girls did not mean that all facets of girls' and boys'
education had been homogenized. "After 1923 there was a multiplication of
primary school'appfied sciencde books intended for just on& Bex, the reason
being that\girls' science included home eeonumics while boys' science in rural
schools cowered .agriculture and in urban schools some of the rudiments of
vardous crafts.35' Furthermore, special sections on female roles continted to

36 2
appear in many readers. - . ,

Two books published near the end of the'Third Republic "and still "in use
during_the Fourth Repub}ic provide "an opportunity for asking whether educators
had modified their depiction of'wonen's roles in response to such developments
as women's performance of traditionaily male jobs Nuring World War I or changes
in the Job market. Hors du nid (1934) by Charles Ab der Halden, a republican
N schoolwinspector, told of the travails-of Marguerite and Jacques Ligneul after
. . the death of -their father. A schoolteacher, the father had been a strong man
who had inspired a bit of fear in his children, unlike their loving mother.

| Marguerite, an older sister, was like a "little npthef'in her concern for Jacques.
When their widowed mother's earnings as a seamstress proved inadequate, ’ ) ‘
Marguerite went to work in a pastry shop,’ thereby interrupting her studies at °

an &cole primaire superieure. Working next as a governess, Marguerite rejected

a marriage offer a few years later because her mother and brother were finan-
cially dependent upon her. - In the meantime, Jacques went on from primary to

secondafy school and bécame a writer. His coming of age and a new job for the

N bll
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mother eventually gave Marguerite freedom to marry. 1In compa;ﬁson to}pré— 1 ¢
World_War I textbook characters, both children enjoyed.expanded”educaiional .-
. opportunities which enabled them, after early hardships, to lead more com-
fortable lives than those of typical farmers or workers. But Ab der Halden's"
tale reguired more sélf sacrifice frgﬁ Ebe older siéter than from the youngeF

3 . )
brother. 7 Andrg, Jacqueline, Deux Enfants de France (1940), a story by two

clerics, focusad on a comfortable middle class fam%ly of the sort-more typical
of Catholic than republiéhn texts. Although this brother‘and sister %enjoyed
family odtings.together, the plot gave Andfg‘the more exciting life. It was he ’
who Qent to camp and won a schoal prize enabling him to go 5n a trip to the
shrine at Lourdes. At the edd of the story Andr€ conteﬁﬁlated his secondary
studies and announced that he wanted a career in one of the French colonies.

In contrast, Jacquelfné‘looked-ahead to a home ecornomics co;rse gfter primary
school, and she promised her parents that because Andrée wanted to go far away,

& she would always stay close to home.3'8

/ g |
Clearly the authors of the tws aforementioned texts regargled the career

planning of boys as m%?e important than that of girls. Their p}esentatio; of
differing prospects for the adult lives of brothers and sisters was by no means
e%ceptionél. At the end of the Third Republic, as at the beginning, educatgrs
made the "interior" world of home and family more important for girls than the
"exterior" world of work. But this does not mean that woman's work outside
the home was completely ignored. _Reéognition of economic necessity led many,
Aif not all pedagoguesgy develop lessons about female employment. Most text-

book writers,.republican and Catholic, discussed the issue of women's work by

using part or all of the following four—part argumentz (1Y For young girls

and single women fr?m the laboring classes paid employmént outside the home

or work on the family farm were the norm: Young girls were advised to learn a
' trade in order to cqgtribute to their own support, hﬁlp their parenté, and have:

a livelihood to fall back on in the event that they remained unmagried or, once

-

married, suddenly had to earn money due to such unforeseen circumstdnces, as their

husbands' illness or death.39

(25For mos+ married Qomen, however, the‘ideal
was devotion to home and family. Work outside the home‘was labeleg undesirable
because it led to child neéﬂect, bad housekeeping, the flight of &uébands to !
the cabaret, and fatigue for women trying to combine outside employme&t with:
housework.40 Because work ouéside the home prqsumagly affected famiﬁies So ¢
- adversely, women were counselled that thrift might well prodube as m;éh g'

C - A . .
- financial advagfage for the family as a job requiring extra expensesifor cloth-
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ing and meals.'al (3)Yet many pedagogues had to concede that if a husband’'s
hages were low, there was no alternative to a wife's earning money. In‘that.
case it was most Qgsirable for,hsg to work at home, perhaps as a laundress or
seamstress.42 In iiéht of the fact that fully 36% of women kisted as "active"
£: the 1906 census worked at home, -~ .the primary school's concern with teaching
seﬁrng and'the rudiments of home economics had a practical vocational thrust.
“Some writers admitted, though, that home work was poorly paid and so might be
inadeﬁuate for a family's, needs.44 (4)Thus in extreme cases there might be

no alternative to a woman's working outside the home. ThE’diSCu5510n of this
possibirity became more common during the later decades of the Third Republic
as changes occurred in women's patterns of employment. Although there was
littie change in the percentage of French women at work during the first half
of the twentieth century, jobs in home and sweatshop gave way to positions

in stores.and offices.45 Typically educators taught that wives working outside
the home must learn to combine jobs with a still efficient performance of
household chores.

The presentation of cases where married women workeé was a textbook
cdnce551on to reality. Between 1900°and 1950 women made up roughly 37% of the
"active" population.47 Furthermore, a higher percentage of marrled women worked
in France than in any other major western nation. In 1931 19.4% of French '
marrieg women worked in nonagricultural jobs, usually outside the home, as.
compared to 9.9%. of their British and 9. 4% of their American counterparts.

If the laﬁor of farm wives is included, then 44.3% of French married women
worked in 1931. Yet textbooks did not depict women engaged in a wide range of
occupations apart from homemaking. In schoolbooks, as in real‘life, women's
work was usually of-low status. Working women in school texts were most often
fermiéres, dressmakers, iaﬁndresses, shopkeepers, shop clerks, and servants.
The most common profession for a well educated woman was that of -schoolteacher,
the first occupation for women which enabled lower class girls to rise above
humble family origins.

' The textbook message that the main reward most women reaped from working
was provision for basic individual and family needs and not personal satisfaction
or a rise*d; social status must be viewed as simply one aspect of the lesson
for both sexes that most children‘should expect to leadllivas no different
from those of their parents. Boys were regularly advised to become diligent
artisans, factory workers, or farmers and were qften no more encouraged to
aspire to upward social mobility than éirls.50 Entering a profesé&on.required

a post-elementary education that most French children would not have until after

13 '
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World War II. The number of ecoles primaires superieures, which provided

working class.and lower middle class children with a first step upward on the

ladder of social mobility, was limited. Secondary schools, the avenue to

' prestigious pro%&ss&ons, were not free until the -1930s, and only a small number

of scholarships was available. ,Thus financial cons1derat10ns plus the dif-
ficulty and r1sk4assoc1ated with transferring from the primary to the secondary
part of the school system were maJor obstacles for poor but brlght boys and ‘

51 “
girls. Republican schoolbooks were no more llkely to arouse expectations of

social mobility than Catholic ones. . ) )
Why did Frengg$pedagogues emphasize modest ambitiens and call on women to
perform domestic duties as a ‘patriotic contribution to social stability? Three
answers may be suggested. First, the lack of American-style Horatio Alger
models for males and females was in keeping with both French cultural trad-

itions and economic realities. Making money was not viewed as an end in,

. itself by the French upper classes or the intellectual elite: Nor were there

unlimited opportunities for quickly acquiring large sums of money in a country
whose rate of industrialization was less rapid tn;n_that of England, Germany,
or the United Stetes. For good reason the Third Republic hds been dubbed a
relatively static or stalemated soc1ety.52 Although France changed more slowly
than its neighbors, it did of course change. From the nineteenth century on-
ward France was subject to the social stresses accompanying industrialization
and urbanization: The reactions of government leaders to'these stresses supply
a second reason for the image of a static society prevalent in much pedagogical
literature. The first year of the Third RepubliC‘eoincidea not only with the
pain of military defeat but also with the cataclysm of the Paris Commune. In
subsequent decades the socialist Left was to become an importent element in
political life, managing in the last election before World War I to win one
sixth of the vote. Communists entered the political arena after the socialist
party split in late 1920. Republican leaders responded to workers' militancy
and leftist politics by preaching the value of soeial stability and trying to
persuade younger' generations that the republic,\yith its provision of univer-
sal manhood suffrage, was as just a regime as there could be. Calling upon
women.tOAkeep men,happy at home by providing clean and attractive surroundings
and good meals was, despite its triteness, one aspect of efforts to dampen
working class\unrest. Finally, the low French birthrate--lower than that of
any other major western nation from the early nineteenth century to World War

i§3——haunted leaders of all political persuasions and colored thinking about

female roles. Republican politicians worried that the low birthrate‘wonld not
- '
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only place France at a disadvantage in a military confrontation with more.~
populous Germany.but also retard economic growth Because of an inadequate pool
.of workers. The tragic loss of French lives in World War I exacerbated fears
of depopulation, and the school mirrored these fears. Injunétions to found .
large fahilies, an occasional ingredient in prewar schqplbooks,54 became
more common/En both republican and ‘Catholic texts aﬁter 15&9.55 In lb23_
-the subject of Eué;iculxure, the care éf infants, was also added to the pre-
scribed primary szh;olicurriculum for éirls. Thus ;he domestic emphasis in
the school's offerings for gir%s was an integral part of the response of
French leaders to social crises and fears of depopulation. »;»

" How did Frénch girls react to the pedagogical prescriptions for domésticity?
. Did they shun jobs or careers in favor of the care and feeding of large familieg?
Apparently most schoolgirls did not embrace home ecorfomics ;5 their favorite A
subject. A survey of more than 15,000 public primary schoolgi;ls in the
department of the Nord in 1899 revealed that only 47 ranked sewing or\home
economics first; girls rated 6 other subjects more highly and gave history the
largest number of votes.56 The continuation of the low French birthrate during
the inte%war period demonstrates that as long as governmental financial incen-
tives for large families were limiled, men a;a women were not noticeably swayed
by natalist pronouncements from schools or politicians.

Nor did all women overlook the career opportunities made possible by the
expansion of women;s education. Hdstorians of edutation often not&’ the paradox’
that while governments may intend to use the school as an instrument of social
control, schooling itself may make individuals discontent with social constraints
and eager to use new skills to change and improve themselves, if not society.

The primary school of the Third Republic was never intended to prepare most

’
children for anything other than lives as farmers, workers, or housewives.

/7 . .
But the certificat d'etudes primaires, obtained by the better students who

could pass an examination testing largely memorization skills, was a vehicle for
at least limited upward social mobility. The importance of the primary school
certificate during the Third Republic may be compared to that of an American
high school diploma before World War II. For girls, the certificate could léad
to admission to a ;ormal school or to a low level government job such as a

post office position. During the Third Republic girls increasingly took advan-
tage of the chance to obtain this certificate, although a somewhat lower per-
centage of girls than boys tried the examination for the certificate and public

school girls were a bit more likely to take the exam than those from Catholic

schools. In 1877 girls obtained 29% of the primary school certificates, in
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values are difficult to obtaln, but.'there is evidence of a long peksistence of

ot

* hostile (48%), middle tlass men more hostile (55%), and working class men,

v

. ' T ' .
1882 42%, in 1907}462, andgin 1934 48.4%.58 In the meantime, the percentage
of nonfarm worklng women who were* in government service and liberal profes-
sions rose from 7% ip 1901 to 14% in 1936. >9 ’ ’
Did gaining&the school certificate or participating in the work force at
a high rate meanathar ﬁsny Ffench women consciously rejected the domestic images
of the.ideal woman Purveyed by the school, or, for that matter, by other im-

portant institutions such as the Church? Precise measurements of personal

gaps between idealized notions of uhat women should be and the reality of their
everyday work llves At the end of the Third Republlc most ,educators who ad-
dressed the topic of women's work recommended it for single women but dis-
apprsoved of it for the married except in cases of dlre economic necessity. \
These views persisted durlng the Fourth Republic when, as in the United States
durlng the 1950s, both secular and Catholic molders of French opinion gave
increased emphas}s to the ideal of "la fémme au foyer,"6p The collaborationist
Vichy Regime's glorification of woman's family role was carried on by the post-
war Fourth Republic. The family allowance system, Y creation of the late

Third Republlc and Vichy, was expanded after World War II to encourage the
French to have larger families cared for by a menagere devoted to her home.
During the 1950s the percentage of women in the active populations dropped

below all previous twentieth century levelst ‘although 32.7% of all married
women still worked in the agriculturaltand nonagricultural'sectors of the j;%éir’ B
economy.61 In 1958 a. groub of socidlogists conducted interviews in the '

Paris region to sample opinion on the contemporary role of womén. 4 Equal numbers

of working class, middle class, and upper class marrled couples were inter- )
viewed. The opinion of all groups on the general questlon §hou1d women ‘ “Q -
work?" was divided: '%l1.6% said yes and 41.3% said no. Women wexre much more’
favorable to jobs. for women than were men, with 56.7% of women answering the
question affirmatively, as compared to only 26.7% of men. Of the 56.1% of men )

who expressed hostility to jobs for women, upper class ment were the least

most likely to have wives in the work forcelvthe most hostile (65%). Yet
when the interviewers then specifically asked whether single women or child-
less married women should work, 97.5% of both sexes approved of work for the ] B

single and 74.77% for married ‘women without children. The overwhelming majority

(87.5%) disapproved of work for women with pre-school age children, and a
substantial majority (68%) of work by those with children in school.62 The
poll results indicate that these adults, most of whom had been schooled during
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the Third Republic,s attached comparativelg'little importance to women's em-
ployment. Although significantly more women ghan men responded affirmatively
to tﬂe general question of whetggr women should work, women agreed with men
that women should work only if they latked a better option, namely a suf-
ficiently prosperous husband aﬁd children. Such beliefs were hardly likely
to’ ﬁoster positive attitudes towards women's professional activities.

During the 1970s French feminists would renew efforts to eliminate the
gap between ideali;eé images of women and the reality of everyday life. In
1974 when Frangois; Giroud assumed the new post of undersecretary of state for
womeﬁ, one of her first concerns was ordering a study of the depiction of women
in the textbooks of the Fifth Republic. The findings of one preliminéry
report submitted to hetr office stre§sed the continuation of the depiction of
women in domestic roles, low status jobs, and halcyon rural settings,63 a
presentation which French educational researchers found unrealistic for the 1970s
but which mighﬁ have served equally well to describe the portrayal of women
in both republican and Catholic schoolbooks two, three, four, or five generations

earlier.
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